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Introduction

At Pield Heath House School, our pupils present with a wide range and combination of significant special
educational needs and disabilities. These may include differences in communication, social interaction, physical
health, cognitive processing, and sensory regulation. Such differences influence how pupils experience,
interpret, and engage with the world around them. As a result, many pupils may also experience social,
emotional, and mental health challenges.

All behaviour is understood within a safeguarding and developmental context. Pupils may present with
behaviours that serve an important function for them but may be perceived by others as behaviours of
concern. These behaviours can impact the pupil, others, relationships, the environment, and overall quality of
life.

Our vision is to enable all young people to live life to the full in a challenging and ever-changing world.

At Pield Heath House School, we believe that all behaviours serve a function and can be used in an attempt to
communicate a variety of things. Behaviours of concern always happen for a reason and may be the students
only way of communicating an unmet need. PBS helps us understand the reason for the behaviour so we can
better meet our student’s needs, enhance their quality of life and reduce the likelihood that the behaviour will
happen. We are committed to developing relationships with our students which supports our understanding
and knowledge of their needs and finding ways to support them. Through skills teaching they are able to learn
alternative, functionally and more socially acceptable ways of expressing themselves.

Positive Behaviour Support (PBS) Approach

At Pield Heath House School, we recognise that all behaviour serves a function and is often a form of
communication. Behaviours of concern may reflect unmet needs and, in some cases, may be the pupil’s
primary means of expressing themselves.

Positive Behaviour Support (PBS) enables us to:

Understand the underlying reasons for behaviour
Respond effectively to meet individual needs

Improve quality of life

Reduce the likelihood of behaviours of concern over time

We are committed to building strong, trusting relationships with our pupils to deepen our understanding of
their needs. Through targeted skills teaching, pupils are supported to develop alternative, functional, and
socially appropriate ways of communicating and regulating their behaviour.

Aims of Positive Behaviour Support (PBS)



The overarching aim of PBS is to improve the quality of life of the young person and those around them. This
evidence-based approach combines research, professional expertise, and practical experience to achieve both
short- and long-term positive outcomes.

PBS ensures that pupils, families, and stakeholders receive the right support to enable meaningful participation
in daily life and the development of new skills, without unnecessary restriction.

At Pield Heath House School, we aim to:

Provide a safe, secure environment that promotes wellbeing

Foster a culture where all pupils feel valued, respected, and understood

Promote a positive, inclusive, and supportive atmosphere

Ensure staff understand each pupil’s individual needs and lived experiences

Provide appropriate communication tools and resources to support understanding and independence
Work collaboratively using a person-centred approach to understand the function of behaviour
Equip pupils with strategies to regulate emotions, communicate needs, and develop independence
Promote openness and transparency to ensure appropriate support is sought and implemented
Support pupils to access and engage in the wider community

Celebrate achievements and build self-esteem and positive relationships

Ensure consistent and appropriate responses to behaviours of concern

Reinforce positive behaviours and encourage consideration of others

Provide staff with ongoing training, coaching, and mentoring in PBS

Maintain accurate, clear records in line with confidentiality, safeguarding, and data protection
requirements

Intent of PBS
The intent of PBS at Pield Heath House School is to:

e Ensure every pupil experiences a good quality of life, positively impacting their wellbeing and that of
those around them

® Equip pupils with the skills to communicate effectively and have their needs met appropriately

o Ensure all staff are skilled and confident in implementing PBS Plans and associated strategies

o Achieve a sustained reduction in behaviours of concern and the use of restrictive practices

PERMAH™ Theory of Well-Being

At Pield Heath House School, the wellbeing of our pupils and staff is central to our ethos. We are committed to
ensuring that all pupils feel safe, valued, and supported to flourish.

To achieve this, we have adopted the PERMAH™ model of wellbeing (Positive Emotions, Engagement,
Relationships, Meaning, Achievement, and Health) as a framework to support the holistic development of our
pupils. This approach enables us to provide targeted and effective support that promotes wellbeing,
engagement, and positive outcomes.



We recognise that provision must be person-centred, as each child or young person has a unique pathway to
achieving a fulfilling and meaningful life. Embedding the PERMAH approach ensures that pupils’ voices are
heard, empowering them to make informed choices, build resilience, and work towards
independence—aligned with the school’s vision of enabling pupils to live life to the full.

Within teaching and learning, pupils are provided with opportunities to engage in meaningful and purposeful
activities across the curriculum. Personalised targets are designed to explicitly teach skills that support
self-regulation, emotional understanding, and the development of appropriate coping strategies.

Individual Positive Behaviour Support Plans (PBS Plans)

Understanding the function of behaviour is fundamental to effective support. When the purpose of a
behaviour is identified, staff are better able to guide pupils towards more appropriate and functional
responses.

Each pupil has:

® A one-page PBS profile, outlining key strategies and approaches
e A PBS Plan, which includes proactive, active, and reactive strategies tailored to the individual

For pupils with more complex needs, PBS Plans may be further developed with input from multi-disciplinary
professionals, ensuring a comprehensive and coordinated approach to support.

These plans provide staff with clear, consistent guidance to promote positive behaviour, reduce behaviours of
concern, and support pupils in developing effective communication and self-regulation skills.

Positive Behaviour Support (PBS) Framework

The Positive Behaviour Support (PBS) Framework at Pield Heath House School is delivered through a
collaborative, multi-disciplinary approach, underpinned by the PERMAH model of wellbeing. All specialist areas
contribute to a universal PBS provision, ensuring a consistent, cohesive approach across the school.

The Quality of Provision framework supports the ongoing review and development of practice, ensuring that
provision is aligned with the individual needs of pupils. This process promotes effective partnership working
across all staff and services.

Structured meetings are embedded within the framework, enabling:

Regular review of individual pupils and class groups
Analysis and sharing of information

Collaborative problem-solving

The identification of clear, measurable outcomes

This ensures that provision remains responsive, effective, and progressive, with a continuous focus on
improving pupil outcomes.



Roles and Responsibilities within PBS

The effective implementation of PBS requires a clear structure, with defined roles and responsibilities across
the school. All staff contribute to the delivery of PBS and are accountable for supporting positive outcomes for

pupils.
The current structure includes:

® Assistant Principal (Pastoral & Assessment) / Senior Leadership Team (SLT) — Strategic oversight,
safeguarding, and quality assurance

PBS Team — Specialist support, monitoring, training, and intervention planning

Teachers — Implementation of PBS strategies, planning, and progress monitoring

Special School Assistants (SSAs) — Consistent day-to-day support and implementation of strategies
Associate Staff — Targeted specialist input (e.g. therapy teams, external professionals)

Tiered Student Profiles (RAG System)

Pupils are supported through a tiered framework (RAG rating), based on the complexity of their needs and
overall profile. This ensures that the level of intervention is proportionate and responsive.

e Red (Tier 1 — Specialist Support):

Pupils with the highest level of need, requiring intensive, individualised support and regular monitoring
® Amber (Tier 2 — Targeted Support):

Pupils requiring additional, targeted interventions alongside universal provision

e Green (Tier 3 — Universal Support):
Pupils supported effectively through high-quality universal provision

The level of intervention provided is determined by the pupil’s placement within this framework, ensuring that
support is appropriate, responsive, and regularly reviewed.

(See Appendices)

Referral Process

Referrals for additional support can be initiated by any member of staff, in consultation with the wider class
team, where there are concerns regarding a pupil’s needs, wellbeing, or behaviour.

Key Contacts for Referral

® Assistant Principal (Pastoral & Assessment)
e Positive Behaviour Support (PBS) Team

Once a referral is made, the key contact will:

® Arrange a Multi-Disciplinary Team (MDT) meeting with relevant professionals



® Review the reason for referral and gather appropriate information
o Develop a clear action plan, including targeted strategies and intended outcomes
® Agree a review date to monitor progress

Minutes of the meeting will be recorded, and the agreed action plan will be shared with all staff working with
the pupil to ensure a consistent and informed approach.

The progress of MDT interventions will be reviewed at least half-termly by the PBS Team and Senior Leadership
Team (SLT), ensuring that support remains effective and responsive to the pupil’s needs.

Student Circle of Support

The PBS Circle of Support model illustrates the network of professionals and support systems in place around
each pupil. This is informed by the pupil’s tier allocation and level of need.

It ensures that:
e Support is coordinated and collaborative

o All stakeholders have clarity on their roles and contributions
o The pupil receives consistent, person-centred support across all environments

Students’ Circle of Support
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Interventions

Interventions are used to develop a deeper understanding of a pupil’s needs through a structured and targeted
approach. They enable staff to gather meaningful information, based on clear objectives and intended
outcomes, to inform effective support strategies.

The PERMAH model is used as a framework for assessment, ensuring that all areas of a pupil’s wellbeing and
development are considered. Outcomes from interventions are used to make informed adjustments to




provision, ensuring that support remains responsive, appropriate, and focused on improving overall wellbeing
and progress.

(See Appendices)

Observations

Observations are carried out to gather first-hand, objective information about a pupil’s engagement, behaviour,
and needs. This information is used to inform next steps and ensure that provision remains appropriate and
effective.

The observation process supports the evaluation of universal provision, ensuring that pupils’ needs are being
met within the classroom environment. Outcomes from observations may also identify whether a pupil
requires a change in their level of support, including movement within the tiered framework.

Logging and Reporting System

All incidents must be recorded on Arbor by the end of the same day. Full documentation, including the incident
report, witness statements, and parent communication, must be completed within 24 hours.

All recorded information must be factual, as it forms part of a legal record. Accurate and timely recording
ensures transparency, accountability, and effective safeguarding.

All restrictive interventions must be:
e Reported to the PBS Team and SLT on the same day
o Subject to formal debrief and review

All restraints must be reported directly to The PBS Team and a Senior Member of staff before the end of the
same day.

All incidents are to be recorded on Arbor and key staff receive notifications once logged. The PBS Team are
then able to follow up on incidents occurring and follow through with a class meeting or debrief.

When a Restrictive Intervention incident is logged, the PBS team follows up on the same day, and a debrief is
scheduled. Parents/carers must be informed on the same day, in line with safeguarding expectations. It is the
responsibility of the class tutor’s to ensure that parents are informed on the same day of the incident, prior to
the student going home. The class tutor must seek pastoral support and speak to a PROACT SCIPR UK
Instructor and a member of SLT prior to any communication with home. All communication with home must be
recorded and shared with SLT.

Any injuries and damage to property must be reported to the Education Healthcare Lead, Maintenance and the
PBS Team when completing a ARBOR incident report.

Data collected can be processed to give a clear indication of whether behaviours and interventions are
increasing or decreasing.



Remote Learning

During periods of remote learning, the Early Intervention Model is implemented to ensure that pupils and
families continue to receive appropriate support. Pupils are assigned a RAG rating based on a range of factors,
including individual needs, family context, welfare considerations, involvement of external services, and key
worker support.

This approach ensures that pupils identified as Red (specialist) or Amber (targeted) receive prioritised, tailored
interventions, particularly where there is increased vulnerability due to factors such as school closure or
disruption to routine.

(See Appendices)

The Early Intervention Model

The Early Intervention Model supports a coordinated and proactive approach between school, families, and
external professionals.

The PBS Parent Guide provides families with practical strategies to support positive behaviour at home,
promoting consistency between school and home environments.

ABC (Antecedent—Behaviour—Consequence) charts are adapted for home use, and parents/carers are
supported in their implementation. This enables families to:

® Monitor and track behaviours of concern
o Develop a clearer understanding of behaviour patterns
o Contribute to a shared evidence base

This collaborative approach allows the PBS Team to analyse behaviour across both home and school contexts,
using a 24-hour perspective. As a result, strategies can be reviewed and adapted based on evidence, ensuring
that support remains responsive, consistent, and effective across all settings.

Strategies to Support: Home and Community (Remote Learning)

Strategies to support pupils at home and within the community provide families, carers, and external agencies
with a comprehensive and consistent approach to meeting individual needs outside of the school environment.

During periods of remote learning, there is an increased use of multi-agency collaboration, including remote
meetings with CAMHS, social workers, and PBS professionals. This ensures that all stakeholders work together
effectively in the best interests of the pupil and their family.

The MDT Intervention Action Plan enables staff to raise concerns and coordinate support, informed by regular
home—school communication and ongoing contact with parents, carers, and external professionals.

Remote TAC (Team Around the Child) meetings are arranged, involving tutors, class teams, the PBS Team, SalT,
and Senior Leadership. These meetings ensure that staff are equipped to deliver targeted and specialist
support for pupils and families identified as requiring additional intervention.

All staff contribute to the development, implementation, and monitoring of universal strategies and
person-centred tracking documents. This ensures that provision is consistently reviewed, gaps are identified,



and appropriate actions are taken. The PBS Team uses this information to guide and support class teams, while
SLT monitors workload allocation across staff, including SSAs, to ensure capacity is managed effectively.

In preparation for a return to on-site provision, Student Transition Packs are developed. These provide an
overview of each pupil’s remote learning experience, behaviours, contributing factors, and external support.
This ensures that staff can respond proactively, with a clear understanding of baseline needs and appropriate
strategies in place, reducing the likelihood of increased incidents during transition.

The PBS framework also supports the implementation of the Recovery Curriculum, providing guidance across
its key areas. Staff are supported to apply PBS strategies to promote wellbeing, engagement, and successful
reintegration.

Staff are required to record and track behaviours using the Recovery Curriculum Student Monitoring Form,
enabling the PBS Team to analyse data at both individual and cohort level and identify next steps for
intervention.

Remote Learning Tiered Student Profiles
(See Appendices)

BILD — Positive Behaviour Support

Pield Heath House School is registered with, and works in alignment with, the British Institute of Learning
Disabilities(BILD), ensuring that our Positive Behaviour Support (PBS) practices reflect recognised national
standards and best practice.

The integration of PBS and PROACT-SCIPr-UK® provides a consistent, values-led approach that is:

Defined by the individual needs of each pupil

Focused on improving overall quality of life

Centred on enabling pupils to experience success

Committed to reducing the use of punitive approaches
Proactive in preventing behaviours of concern

Designed to create meaningful and fulfilling daily experiences

By applying the principles of the PERMAH model within daily school practice, we equip pupils and staff with
the tools needed to build strong foundations for long-term wellbeing and success.

This approach ensures that pupils are supported to:
o Develop resilience and independence

e Engage positively with people, environments, and experiences
o Navigate the challenges of everyday life in an ever-changing world

Measuring Impact



The impact of PBS is measured and monitored through the systematic analysis of data. This may include:

Behaviour incident data and trends

Frequency and reduction of restrictive interventions
Progress against individual PBS and EHCP outcomes
Attendance and engagement levels

Observation and assessment outcomes

Feedback from pupils, families, and professionals
Monitoring of wellbeing indicators (linked to PERMAH)

This ongoing analysis ensures that provision remains effective, responsive, and focused on continuous
improvement, with the aim of improving outcomes and quality of life for all pupils.



Appendices

Restraint Procedure
PBS & PROACT SCIPr UK

A"

PBS Plan

ABC Chart
To be completed by class team
and monitored by PBS Coach &
Mentor weekly

Weekly follow up with
Class Team
PBS Coach to inform PROACT
SCIPr UK Instructors of any
developments or concerns

Student Observation
Using Gateways doc

Review Students Strategies
Risk assessment

Devise an Action plan
Gate to Gate
PBS Universal Resources

Debrief
With PBS Coach & PROACT SCIPr
UK Instructor

Restraint Incident (BM4)
Record on SIMs

PROACT SCIPr UK Instructors
May need supporting information from PBS Coach & Mentor

Mo Restrictive Intervention Reduction Plan?
Class team to complete Training Needs Analysis PROACT SCIPr UK training,
under the supervision of the PROACT SCIPr UK staff mentoring, student

Instructor observations, MDT referral?

Training Needs Identified

Behaviour Risk Assessment
(Identification of risk, risk rating

and control measures)

OUTCOME
All stakeholders
aware of Plan and

Next steps, working in
conjunction with each
other to reduce need

for Restrictive

practice.

Physical Intervention Risk
Matrix
{likelihood and risk of

intervention - Person centred)

TAC Meeting
with
Stakeholders

Restrictive Intervention
Reduction Plan
(Form incl Legal justification
targets for reduction,
timescales, monitoring and

signed consent)

Fortnightly follow up with
class team

To discuss Physical intervention
and reduction plan

Termly Review of Physical
Intervention

Stakeholders will be invited of
informed accordingly

PROACT-SCIPr-Uk®



PROACT 5CIPr UK Training Programme

Annual Refresher: 6 Hours, X2 Instructors, 16 participants Max, 6 teaching hours each, valid for 1 yr Post Course
{(Maximum of 3 Physical interventions ) . Evaluation sheets

* Focus on specific needs. . Certificate

* This training provides an opportunity for staff to experience the practical application of PROACT-SCIPr-UK" . Post-course report/feedback to SLT
within the service, be reassessed on any Audit-Based Interventions that are still required, and tested on . Instructors complete a dated reflective account of the course
their knowledge of PROACT-SCIPUK".

* A Training Needs Analysis is required prior to the delivery of refresher training and must include how
intervention reduction has been considered and reviewed.

delivered.
Introductory & Foundation Course Record Sheet

Course 3 Foundation : 6 Hours

)('ETU =2 L A.‘U\f;l;(.‘—zl‘le?S-: 2 Hﬁursa C 2 Introduction: 6 H X2 Instructors, 16 participants Max, 6 teaching
nstructors, 6 Participants Max, ourse £ Introduction: ours 3 et A L

teaching hours each, Valid for 3 Months X2 Instr.uctors, 16 participa.ants Max, 6 L T T S —
(Maximum of 3 Physical interventions ) teaching hours each, valid for 1 yr

(Maximum of 3 Physical interventions ) Follows on from Induction Course

* Fulfils the employer’s responsibilities o : -
d D fCa . Theo _ Il ts of To experience the practical application of
Jledre e nes : @ course must cover all aspects o PROACT-SCIPr-UK'. by the use of case studies
Restrictive Person Specific interventions the Core Curriculum T e T R T T T e e T

should be not taught supported, and current organisational systems

of monitoring and recording.

Training Course Prior Course

Completed Training Needs Analysis/Analyses

Risk assessment for the training venue

Medical declarations

Attendance sheet/s

Course programme

Training materials

Theory assessment

Audit-based intervention assessment records (if applicable)
Completed agency/temporary worker Agreement(s) {if applicable)
Action plan

Unsuccessful Candidates

Participants unsuccessful within any
aspects of the course have been
provided with feedback and a
personalised action plan.

Complete Course Checklist doc
and all supporting documents

PROACT SCIPr UK Training

= = e R

=

Training Needs Analysis
PROACT-SCIPr-UK®




Student Profile

Intervention

Specialist Behaviour Crisis e Referral or Support from External Professionals (CAMHS, PBS, BICS, Early Help
Multiple contributing factors Referral etc)
Major health and safety concerns e Thrive
Attendance (Below 95%) e Safeguarding
e Functional Assessment
e PCP/Personalised timetable
e PROACT SCIPr UK
e MDT Core
e Data Collection and Analysis
Targeted Unable to access the learning environment e TAC
Spike/ change in behaviour e MDT referral
Contributing Factor e MDT Core
e PROACT SCIPr UK
e Staff mentoring
e Review Supporting Documentation
e Debrief
e Data Collection and Analysis
Universal Positive Emotions e PBS Plan
Engagement e One page PBS Plan
Relationships e Class debrief
Meaning e Out of class registers
Achievement e SEMH EHCP Targets
Health e Individual Learning Profiles




Therapy  Education PBS Inclusion External Services
TAC
Ea rly Debrief
Intervention MDT with a Assistant

Evidence required Principal
Student observation

Reviewed supporting documentation

Data

Model

(PERMAH)

PBS Intervention Debrief
Class team to refer to their allocated PBS With PBS Coach & PROACT
Team member SCIPr UK Instructor

Student Injury or Student Debrief
Trauma For all students involved
*  Student (completed by class team
Meonitoring Form Use student contact form)

Review Students Strategies
* Risk assessment

Debrief
Complete Class Debrief Form Devise an Action plan with a PBS Champion -

Gate to Gate
PBS Universal Resources

and Action Points
(save in student information, PBS
And Upload to SIMs)

Class Debrief Incident
Record on SIMs




New student

Assessment student

Read through students
paperwork

Observe student and Fill in
prospective student form
until departure

Feed back to class team

Compile report and send to
Assistant Principal

Meet with class team
(regarding assessment day
and student information)

Student will be placed on
Student Monitoring Form

Observation at key points
throughout the day

Feed back to class team

Class team to begin to
compile student PBS plan
(with support from PBS
team)

PBS team follow up with
class team every 2 weeks.
PBS Team to present data

findings.(for up to 6 weeks)

PBS team meet with class
team and decide if student
continues on Student
Monitoring Form

Read through MDT referral
and accumulate the
relevant information
(sims/incident data,

statement, etc.)

Meet with class team and
consolidate information —
actioning next steps

Feed back to class team —
informing of the
Intervention Plan, next
steps & action point

Student placed on
ABC chart or Student
Monitoring Form

Class Team continue with
Next Steps

PBS team begin to phase
out

Class Team continue with
Next Steps

*Refer to PBS Mentoring
Framework




MDT Referral

Debrief

ABC Chart

Student Monitoring Forms

Continuous issues arise regarding concerns
around students needs
(not safeguarding related)

Staff member fills out MDT referral Form
and submits to PBS Team or Inclusion
Coordinator

A TAC meeting is scheduled

Student’s PBS supporting documents
reviewed, Action points agreed and next
steps set.

Action points reviewed after 2 weeks by
allocated PBS Team Member

Further Intervention

Resolved Needed?

Observation (Intervention)
Therapy

Education

PB3S

Inclusion

External Services

Class Teacher to inform their allocated PBS
Member that an incident has occured.

Debrief meeting is held after incident
occurs

Student’s PBS supporting documents
reviewed, Action points agreed and next
steps set.

Action points reviewed after 2 weeks by
PBS coach & Mentor

Further Intervention
Needed?

MDT Referral

Observation (Intervention)

Student is Assigned an ABC chart

Once recorded for 5 days, Class teams
hand in on designated day

Allocated PBS Team Member
reviews data

Allocated PBS Team Member meets class
team and feedbacks on findings weekly

An overall review will be carried out after 6
weeks.

PBS Team will decide whether intervention
continues.

Allocated PBS
Team Member to
compile closing
statement for case
closed.

Class team to highlight important recorded
information at the end of the day.

Class tutor will read and sign

Once recorded
for 5 days, Class
teacher to teams hand in
inform PBS on designated

team day

Allocated PBS Team Member to
review data

An overall review will be carried out after 6
weeks.

If any concerns
arise, class

Allocated PBS Team Member to
meet class team and feed back findings 3
days later

PBS Team will decide whether intervention
continues.

Allocated PBS
Team Member to

cle Repeats

compile closing
statement for case
closed.




Remote Learning, Early Intervention Model
Supporting universal provision, reflecting the PERMA model

SLT, Local Authorities and External Services

Family Debrief

SLT, Tutor, Inclusion Coordinator, SalT

TAC PB5 Team
1. Raised by a Tutor or Staff in liaison with families. Ensure action points are carried out.
2. Based on feedback from family, with targeted interventions Continued support is tracked and
required monitored.
SalT/OT To monitor and track ABC charts or
To support families where any data capture collated.
targeted Speech & Language
and Occupational Thera
input is nzeded. o PBS Teamn
* To monitor information recorded on Home School Links.
* Work with Tutors & class teams to provide strategies to support ‘Home & Community document.
* Support Tutors & class teams in providing behaviour strategies, ensuring relevant resources are made.

Universal Provision
Tutors to ensure and provide necessary resources to support families.

Maintained contact with Family
Contact made by Class Tutor and Staff from selected subjects




Remote Learning, Tiered Student Profile - Based on Coronavirus (COVID-19): Guidance and Support

Student Profile Intervention
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